
Special learning disability, which is in the category of frequently encountered 
disabilities in the field of special education, is a special need area that is 
diagnosed as a result of medical evaluation and special education services are 
determined as a result of educational evaluation. Special learning disability is 
expressed as an invisible area of special needs. Special learning disability is 
generally explained as having serious problems in academic fields despite 
having normal or supernormal intelligence levels. Special learning di�culties 
negatively a�ect children's academic skills.

Special learning di�culties generally show themselves in three academic areas: 
reading, writing and mathematics. Dyslexia is explained as severe reading 
di�culties, and children with dyslexia have di�culty acquiring and/or developing 
reading skills. The second special learning disability group is dysgraphia. 
Dysgraphia is referred to as severe writing di�culty, and children with dysgraphia 
have di�culty acquiring writing skills and/or developing written expression skills. 
The third special learning disability group is dyscalculia. Dyscalculia is described 
as severe math di�culties, and children with dyscalculia have di�culty acquiring 
basic math skills and/or performing math operations.

Children with special learning di�culties show very di�erent characteristics 
from each other. One of the reasons why they show so many di�erent 
characteristics is that they have di�erent di�culties in various fields. Families 
and professionals should be aware of these characteristics that children show 
and try to access appropriate supports (language and speech therapists, 
occupational therapists, physiotherapists, psychologists, etc.) to support 
children's development within the scope of early intervention. 

Children with special learning di�culties have problems in reading, writing and 
mathematics skills as well as listening, speaking and thinking skills at school. 
These children may achieve success in school with e�ective teaching and 
correct intervention. It is important that children with special learning di�culties 
are supported in areas where they are good as well as supporting areas where 
they have di�culties. It is up to you to discover the best in your child.
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Hello dear parents - dear students,

Life becomes even more meaningful for us as we get to know 
virtuous, talented and conscious students like you and their parents. 
However, we are making an intense effort with all our friends in order to 
contribute to you and your parents. Contributing to education for you and 
your parents and collecting the fruits of these contributions is a source of 
joy for us.

In this respect, we have prepared a series of educational support 
book in order to serve as a guide for our esteemed parents, whose intense 
efforts we have always witnessed. Our aim is to enable the parents of our 
beloved students who need special education to support our students 
more consciously, to enable our students to recognize their inadequacies 
more closely, to know the characteristics of the situations they live in, and 
to learn the possible problems and solutions they may experience with the 
help of guidebooks containing basic information. 

First of all, I would like to thank UNICEF for their support to the 
Strengthening the Capacity of Guidance and Research Centers to Provide 
Inclusive Education Services (RAMKEG), our esteemed academicians 
and valuable teachers who contributed to the preparation of the books 
in the light of scientific knowledge. I would also like to thank our parents 
and other student relatives who will support our students by using these 
guidebooks.

I hope that these guidebooks, prepared according to the types of 
disability of our students who need special education, will contribute to 
our students and you, our valuable parents, in providing a more qualified 
education life.

We are honored to be with our special students and their families at 
anytime, anywhere and in any situation. 

Stay in good health and well-being.

Mehmet Nezir GÜL
Director General of 

Special Education and Guidance Services

INTRODUCTION
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Introduction
Dear parents,

You may be very worried when you hear that your child has or may have 
specific learning disabilities. You may have heard this concept for the 
first time. You may have searched the subject in different sources such as 
internet etc. and encountered many negative information about specific 
learning disabilities. First of all, do not worry, specific learning disability is 
not an end to your child’s academic and social development. Also, specific 
learning disability does not mean that your child cannot learn. In fact, a 
child with specific learning difficulties can learn in different ways and at 
different speeds from their peers. With a correct and effective education, 
that is, with a ‘specific education’ approach, a child with specific learning 
difficulties can be successful at school and can survive as a very successful 
individual in the future.

Specific learning disability, which is included in the category of frequently 
encountered disabilities in the field of specific education, is a specific 
requirement area, which is diagnosed as a result of medical evaluation 
and specific education services are determined as a result of educational 
evaluation and diagnosis. In order to support a child with specific learning 
difficulties, you must first know exactly what specific learning difficulties 
are and how to approach a child with specific learning difficulties. The 
purpose of this booklet informs you, our dear parents, about specific 
learning difficulties. This booklet contains the definition and causes of 
specific learning disabilities as well as the characteristics of children 
with specific learning disabilities. You will also find information on how 
to identify specific learning disabilities and how the educational process 
for specific learning disabilities should be. In addition, possible problems 
you may encounter with children with specific learning difficulties and 
suggestions for these problems are included in this booklet. In the last 
part of the booklet, you will find legal information about the educational 
rights of children with specific learning disabilities .

Doç. Dr. Macid Ayhan MELEKOĞLU   
Eskişehir Osmangazi University Faculty of Education Special Education Department,
macidayhan@gmail.com 
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DEFINITION, 
CLASSIFICATION 
AND PREVALENCE

ATTENTION: Children with specific learning difficulties can learn diffe-
rently and at different speeds than their peers.

There are many children who have not been able to benefit from education provi-
ded by traditional methods for centuries. The reason why some of these children 
cannot benefit from education may be conditions such as hearing impairment, 
visual impairment or mental disability in the child. However, there are also some 
situation where there is no apparent deficiency in some children that can be seen 
from the outside and they are smart, but they have difficulty in learning.  
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Therefore, children who have difficulty in the learning process may be forced to 
leave the education system. So there were always children who had difficulty 
learning in the traditional education approach. But towards the end of the 20th 
century, the specific educational needs of these children were realized. The 
concept of specific learning disability is not a very old concept. The term ‘specific 
learning disability’, which was used for the first time in the world in the 1960s, 
has been included in legal sources in our country since 1975. However, specifi-
cally in recent years, we have started to hear specific learning difficulties more 
frequently in our country.

Specific learning disability can be expressed as an invisible specific area of need. 
Therefore, although everything looks normal from the outside, there are serious 
problems in learning. Specific learning disability is generally explained as having 
serious problems in academic fields despite having normal or supernormal intel-

You can visit  
https://www.resmigazete.gov.tr/arsiv/15151.pdf to examine the regulation in which specific 

learning disability passed for the first time in our country.
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ligence level. When intelligence tests are applied to children with specific lear-
ning difficulties, their intelligence levels usually rise within normal limits. In some 
cases, these children have above-average intelligence scores and may even be 
specially gifted. Children with specific learning difficulties attract the attention of 
parents and teachers, as they do not demonstrate academic success in accor-
dance with the level of intelligence. Children with specific learning disabilities are 
often described as ‘intelligent but not working’ by teachers and parents [3].

There are such concepts as “learning disability”, “specific learning disability”, 
“specific learning disability” and “specific learning disability” in the literature for 
specific learning disability. Some of these concepts are used more frequently in 
the field of educational sciences, while others are frequently used in the field of 
health sciences. The Ministry of National Education uses the concept of specific 
learning disability and it is defined in legal sources as follows:

Specific learning disability is the difficulty of listening, speaking, reading, writing, 
spelling, concentration, or doing mathematical operations that occurs in one or 
more of the information retrieval processes necessary to understand and use the 
language in writing or verbally [1]

ATTENTION: Children with specific learning disabilities have nor-
mal or supernormal intelligence levels.
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There are also international definitions of specific learning disability, and the 
most commonly known definition is as follows:

Specific learning disabilities arise in one or more basic psychological processes 
related to understanding or using verbal or written language, manifested as ina-
dequate skills in listening, thinking, speaking, reading, writing, spelling or mat-
hematical calculations and perceptual disabilities, brain It is a difficulty including 
conditions such as injury, minimal brain dysfunction, dyslexia and developmental 
aphasia (unable to speak). Specific learning difficulties are mainly due to visu-
al, auditory or dynamic disabilities; from mental disability; it does not include 
learning problems caused by emotional disorders or environmental, cultural or 
economic deprivations [2].

As it is understood from the definitions, specific learning difficulties affect 
children’s academic skills negatively. However, these negativities experienced by 
children should not be caused by conditions such as mental insufficiency, visual 
impairment, hearing impairment, orthopedic insufficiency and emotional behavior 
disorder. Also, environmental, cultural or economic deprivations should not be the 
primary cause of these adversities experienced by children. Therefore, difficulties 
arising from such situations are not accepted as specific learning difficulties.

Specific learning disabilities are usually manifested in three academic fields: rea-
ding, writing and mathematics. Therefore, it is classified in three groups according 
to the type of specific learning disability. The first and most common specific 
learning disability group is dyslexia. Dyslexia is explained as a serious reading 
disability and children with dyslexia have difficulties in acquiring and / or develo-
ping reading skills. The second specific learning disability group is dysgraphia. Dy-
sgraphia is expressed as serious writing difficulties, and children with dysgraphia 
have difficulties in writing and / or developing their written expression skills. The 
third specific learning disability group is dyscalculia. Dyscalculia is explained as a 
serious math difficulty and children with dyscalculia have difficulties in acquiring 
basic math skills and / or performing math operations.

ATTENTION: Specific learning disability does not include mental disability, visual 
impairment, hearing impairment, orthopedic insufficiency, emotional behavioral 
disorder and environmental, cultural or economic deprivation difficulties.

READING: For more detailed information about children with specific 
learning difficulties, “Melekoğlu, M. A. ve Çakıroğlu, O. [Editörler] (2019). Özel 
öğrenme güçlüğü olan çocuklar. Ankara: Vize Akademik”
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Specific learning disability covers many other concepts, so it can be considered 
as an umbrella concept. While the concept of dyslexia under specific learning 
difficulties refers to children with reading difficulties, the concept of dyscalculia 
refers to children who have math difficulties and children who have difficulties 
writing a dysgraphia. 

Figure 1. Specific learning disability and sub-fields

It is possible to observe only one of the types of specific learning difficulties while 
more than one can also be observed. In other words, only dyslexia can be seen in 
children with specific learning disabilities, while both dyslexia and dyscalculia or 
dysgraphia can be seen. In some cases, even three types of learning disabilities 
can be observed simultaneously. For this reason, children with specific learning 
difficulties are a very heterogeneous group, that is, children can exhibit quite 
different characteristics from each other.

In addition to the classification depending on the types of specific learning 
difficulties, classification is also made according to the level of difficulties expe-
rienced. It is divided into three groups, light, medium and heavy, according to 
the level of specific learning difficulties. Children with mildly specific learning 
difficulties often have difficulties in one or two areas and can continue general 
education with simple adaptations and supports.  

Special
Learning
Disability

Dyslexia Dysgraphia Dyscalculia

ATTENTION: It is possible to observe only one of the types of specific learning 
difficulties while more than one can also be observed.
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Children with moderate specific learning difficulties experience remarkable dif-
ficulties in one or more areas, and they can perform the expected performance 
with adaptations as well as intensive teaching support. Children with severe spe-
cific learning difficulties experience serious difficulties in many areas, and these 
children need intensely individualized and specially tailored teaching [4].

Specific learning disability is in the group of deficiencies frequently encoun-
tered in specific education literature. Therefore, specific learning disability is a 
situation that we often encounter in schools. The proportion of children with 
specific learning disabilities in the United States is about 39% of all students 
with specific educational needs [5]. In our country, although the numbers rela-
ted to the specific education categories are not officially published, it is known 
that all children with specific learning difficulties continue their education in 
general education schools within the scope of educational practices through 
integration / inclusion. In addition, the proportion of children diagnosed with 
specific learning disabilities within the formal education system among all stu-
dents with specific education needs who receive education within the scope of 
inclusive education practices is expressed as approximately 6% [6]. The primary 
reason for the low rate in our country is the deficiencies in the identification 
process of children with specific learning difficulties. Moreover, the limited 
number of support education services provided for these children over many 
years has affected this low rate [7]. In recent years, there has been an increase 
in the number of children diagnosed with families and teachers, with increased 
awareness of specific learning difficulties.

You can visit  
https://www.resmigazete.gov.tr/eskiler/2018/07/20180707-8.htm to review the details of inclusion 

/ integration practices in Specific Education Services Regulation.
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Having in mind the definition, classification, and prevalence of specific learning 
disabilities is important for understanding your child, but many parents wonder 
why their child has a specific learning disability. Although there is no complete 
clarity in the literature on the causes of specific learning disabilities, there are 
some possible causes.

CAUSES

The causes of specific learning disabilities are among the topics that parents 
and teachers wonder. Research has revealed that the causes of specific lear-
ning disability cannot be determined with certainty. However, research sug-
gests several possible causes. In fact, it is recommended that both parents and 
teachers investigate the correct and effective activities to support all areas of 
development of the child, rather than investigating the causes of specific lear-
ning disabilities in the child.
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The most commonly known possible causes of specific learning disability are 
neurological problems. Some research has revealed that the brain structure and 
/ or functioning of brains of some children with specific learning disabilities are 
different from their typical developing peers. In some children with specific le-
arning difficulties, differences can be seen in the area of the planum temporale, 
which is on both sides of the brain and is related to language. In addition, some 
children with specific learning difficulties have difficulty in processing the infor-
mation they encounter and may have difficulty in gathering information from 
different parts of the brain. However, it should not be forgotten that this situati-
on is not valid for every child with specific learning difficulties. In addition, it is 
not correct to attribute the difficulties to only neurological problems. Because 
the causes of specific learning disabilities are more diverse and complex. 

ATTENTION: In order to support all developmental areas of children with spe-
cific learning disabilities, it is very important to research and access correct 
and effective supports.
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Differences in brain structure and functioning do not mean that children with 
specific learning difficulties cannot learn. The learning process may be lower or 
slower, and they may perform inadequate performance, not caused by incom-
petence or inadequacy when doing a job related to learning. The information 
processing process takes place at a slower pace or with different methods than 
children without specific learning difficulties. Educational process, learning stra-
tegies, compensatory techniques and remedial interventions significantly affect 
the learning process. Therefore, effective and efficient learning and teaching 
methods that can meet the specific needs of children with specific learning 
difficulties should be determined and used in the educational process

Another possible cause of specific learning disability is that it can be hereditary. 
Genetic studies reveal the effect of familial inheritance in about 40% of children 
with specific learning disabilities. However, this does not mean that children 
with specific learning difficulties will definitely have specific learning difficulties. 
Having a family history of specific learning difficulties increases the risk of being 
seen in children. In some cases, rather than the hereditary characteristics of the 
family, the family environment affects children negatively. For example, children 
who do not encounter correct role models in the family in terms of language and 
speaking skills may exhibit specific learning difficulties.

ATTENTION: Having a specific learning disability in a child does 
not mean that child cannot learn.
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 Figure 2. Possible causes of specific learning disability

Specific learning disability can also be caused by biochemical abnormalities. 
Chemicals play an important role in controlling and releasing electrical stimu-
li between neurons in the work of the brain. Therefore, the lack or excess of 
biochemical substances can cause abnormal electrical responses in the brain. 
The fact that an individual who is under the influence of alcohol cannot walk or 
dominate his movements is an example of the effect of biochemical abnorma-
lities on the brain. Research has revealed that there is some kind of connection 
between these chemicals and hyperactivity and learning problems.

Another possible cause may be  malnutrition. Nutritional deficiencies in child-
ren damage the sensory skills and cause developmental retardation. Therefore, 
skills related to learning are negatively affected. In addition, allergies and en-
vironmental allergies to certain foods, food additives and food dyes can cause 
some learning difficulties.
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Other possible causes of specific learning difficulties include complications 
that develop during pregnancy and adverse conditions that may occur at the 
time of birth that harms the neurological system, such as the baby’s abnormal 
birth position, oxygen deficiency (anoxia) or biochemical substances in the 
blood. In addition, the use of harmful substances in the prenatal period of the 
mother can negatively affect the development of the baby and cause many 
problems including specific learning difficulties in the child. Research reveals 
that the use of cigarettes, alcohol, or drugs during pregnancy has harmful 
effects on the unborn baby. Therefore, in the case of a planned pregnancy, 
mother candidates should stop using alcohol and cigarettes or stop using 
alcohol and cigarettes until at least 6-12 months (pre-pregnancy period, both 
mother and father candidates) until the breastfeeding period ends, and if they 
understand that they are pregnant immediately. . In addition, some drugs used 
during pregnancy may have negative effects on the development of the baby. 
Therefore, expectant mothers should be very careful about using drugs and 
they should definitely use medication under the control of a doctor.

ATTENTION: Malnutrition can cause developmental backwardness and 
cause specific learning disabilities in the child.
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Environmental factors are also included in the possible causes of specific le-
arning disability. Especially toxic substances in the environment can adversely 
affect the brain development or processing processes of the child and cause 
many learning problems. In addition, severe head injuries (injuries) can cause 
specific learning disabilities in children. Low socio-economic level and po-
verty can also be one of the reasons for specific learning difficulties indirectly 
as they can cause children to be deprived of the stimuli they need for their 
mental development and the food they need for their physical development. 
In addition, there may be a relationship between the quality of education 
offered in schools and learning problems. Teachers who have problems with 
the teaching process and improper education can lead to increased learning 
problems in children.

When working with children with specific learning disabilities, parents and te-
achers should approach, not forgetting that the causes of learning disabilities 
are not known for certain. Therefore, they should not be biased towards these 
children and make assumptions. It should be remembered that when working 
with children with specific learning difficulties, a multidisciplinary approach, in 
which different methods are combined, should be preferred and support from 
specialists. The most important point when working with these children is to 
identify ways and methods that they can overcome their learning difficulties 
and provide support for children’s progress [3].

Possible causes of specific learning disability are very diverse and focus should 
be on how to support progress and development than when working with 
children with specific learning disabilities. In this context, knowing the chara-
cteristics of children with specific learning disabilities can help families and 
specialists who will work with these children.

ATTENTION: Prejudiced behavior and assumptions should be 
avoided for children with specific learning disabilities.
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CHARACTERISTICS

Children with specific learning difficulties have very different characteristics from 
each other. One of the reasons for exhibiting many different behaviors is that 
they are facing challenges in various fields. While a child with specific learning 
difficulties has serious reading problems, another child with specific learning dif-
ficulties is successful in reading and can only have difficulty in written expression. 
In addition, the learning problems experienced by children with specific learning 
difficulties can be mild, moderate or severe. Therefore, the methods and levels of 
children to deal with these problems also differ. Some of them can develop their 
own coping methods for their learning problems and exhibit specific learning 
difficulties at a very low level.  
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However, some children experience difficulties even in simple academic activi-
ties and these difficulties can last a lifetime. In addition, children with specific 
learning difficulties do not have any common physical characteristics unique to 
them. For all these reasons, it is very difficult to talk about common features for 
all children with specific learning disabilities. However, most children with specific 
learning difficulties may exhibit various general features such as having acade-
mic difficulties, exhibiting language and speech problems, and having attention 
deficit and hyperactivity disorder in at least one area.

Parents and teachers can observe various features in children with specific lear-
ning disabilities. Attention deficits, reading difficulties, poor motor skills, written 
language problems, verbal language problems, social skills deficiencies, problems 
related to numerical skills, psychological processing deficiencies and information 
processing problems are stated as general characteristics of children with spe-
cific learning difficulties. In fact, not all children with specific learning difficulties 
exhibit all of these features, and there are many children who exhibit some of 
these features but have achieved success in school.

ATTENTION: Most children with specific learning disabilities have 
difficulties in at least one academic area, language and speech problems, 
and attention deficit and hyperactivity disorder.
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Language and speech disorders are observed in approximately 60% of children 
with specific learning difficulties. These children often have difficulties with the me-
chanical and social use of the language. They have difficulties in learning the rules 
of the words, the meanings of the words and the sound units of the words in the 
formation of sentence in the mechanical sense. In addition, language disorders may 
negatively affect verbal expression skills and comprehension. Difficulties in verbal 
language can arise as problems such as not being able to choose the right word, 
understanding complex sentence structures, not answering questions, or difficulty 
in remembering words. These problems negatively affect both academic and social 
communication of children with specific learning disabilities. In addition, problems 
related to listening comprehension may result in difficulties in following the guide-
lines and negative situations such as coming up against or appearing low motiva-
tion. Students with specific learning difficulties may also experience problems in 
using the language appropriately. These problems may result in children with spe-
cific learning difficulties such as missing verbal clues, not understanding the jokes, 
laughing inappropriately or at the wrong time, having trouble participating in group 
work, and feeling uncomfortable with the people they communicate with.

One of the common characteristic of children with specific learning difficulties 
is attention deficit and the frequency of attention deficit among these children 
is 50% and above. Children with attention deficit and hyperactivity disorder and 
children with specific learning disabilities show some similar characteristics. 
Problems experienced by children with specific learning difficulties are generally 
associated with short attention span. The short attention span is explained by the 
inability of the individual to pay attention to a job for more than a few seconds or 
minutes. In children with specific learning difficulties, behaviors such as not being 
able to maintain their attention more than a short period of time, dreaming frequ-
ently during the day and being very prone to distraction are frequently observed. 

Another of the general characteristics of children with specific learning difficulties 
are memory problems. Memory problems occur in both academic and non-aca-
demic situations. These children often experience negative situations such as not 
remembering their homework, doctor’s appointment, multiplication table, inst-
ructions and phone number. Especially children who have memory problems are 
defined by adults as “What I tell goes in one ear comes out from the other ear.”  

ATTENTION: Language and speech disorders negatively affect both the academic 
performance and social communication of children with specific learning disabilities.
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In fact, it is not understood by parents that children with specific learning diffi-
culties cannot remember that they do not have mental disabilities. These child-
ren who have memory problems have serious difficulties in keeping in mind the 
information they have learned, in repeating the information they read or listen to, 
following multiple guidelines and performing a job correctly in order. Acquiring 
strategies for remembering children with specific learning difficulties can help 
them cope with memory problems.

Another general characteristic of children with specific learning difficulties is 
cognitive problems. Cognition is a term that includes different dimensions of 
thinking and problem solving. Children with specific learning difficulties have 
difficulties in planning and organizing their lives because they exhibit irregular 
thinking skills. Therefore, these children have difficulty in making the right deci-
sions and adapting to the changes.  

ATTENTION: Children with specific learning difficulties who have memory 
problems are described by their parents as “What I tell goes in one ear 
comes out from the other ear.”
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They also make mistakes very often and need to show clearly and clearly every 
step of the work to be done. In addition, they respond late in conversations, 
find it difficult to understand social expectations, have more need for surveil-
lance and supervision, have difficulties in using the information they learn when 
they encounter a new situation, and have problems starting a business.

Children with specific learning difficulties also have problems with metacog-
nition. Metacognition is the ability to understand the existing strategies for 
learning a job and the regulatory mechanisms required to complete the job. 
Thinking is also explained as thinking. Children with specific learning difficul-
ties who have problems with metacognition may have difficulty adjusting the 
approach of a job according to the difficulty level, choosing and using approp-
riate strategies that will make their life easier at school and outside school, and 
following and adjusting their own performance. In addition, these children have 
difficulties in focusing on listening, consciously remembering important infor-
mation, connecting the new information they encounter with the information 
they have learned in the past, understanding new information and solving a 
new problem using what they have learned before. 

Social-emotional problems may also be seen in children with specific learning 
disabilities. The exclusion of these children by their peers from a young age and 
the problems experienced in their self-perception increase their risk of expe-
riencing social-emotional problems. Children with specific learning difficulties 
often have difficulties with social awareness and may exhibit behaviors that 
negatively affect social relationships such as misunderstanding social clues, 
misinterpreting others’ feelings, not realizing that they are disturbing others, 
not understanding the effects of their behavior on others and not being able to 
view others from the point of view.

ATTENTION: Academic difficulties experienced by children with specific lear-
ning difficulties can cause exclusion and self-self problems by their peers and 
increase the risk of children experiencing social-emotional problems. 

READING: Özel öğrenme güçlüğü olan çocukların özellikleri ile ilgili daha 
detaylı bilgi edinmek için “Melekoğlu, M. A. ve Sak, U. [Editörler] (2019). 
Öğrenme güçlüğü ve özel yetenek. Ankara: Pegem Akademi”
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Figure 3. Behaviors that negatively affect the social relationships of children with 
specific learning disabilities

In addition, perceptual problems are observed in some of the children with 
specific learning difficulties. Perception is not about the visual or hearing acuity 
of children, but how it interprets what the child sees and hears. Although a 
child with specific learning difficulties who has visual perception problems can 
see the letters m-i-s written in the text he reads perfectly, he can interpret and 
utter the brain as s-i-m. In addition, a child with specific learning difficulties 
who has auditory perception problems can understand the word “Thursday” as 
“first day” or “gold” as “cold”.

The general features described so far can give experts and families tips on the risk of 
specific learning disabilities. However, a child should not be diagnosed with specific 
learning disability simply because it exhibits one or more of the features mentioned.  
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ATTENTION: Although children with specific learning difficulties have normal 
hearing and vision, they may experience visual perception and / or auditory 
perception problems.
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Families and experts should be aware of these features that children exhibit 
and should try to access appropriate support (language and speech thera-
pist, occupational therapist, physiotherapist, psychologist, etc.) to support 
the development of children in the context of early intervention. The most 
prominent of the general features of children with specific learning difficulties 
are academic difficulties and these children can exhibit similar characteristics 
in academic terms.

Children with specific learning difficulties may face challenges in various acade-
mic fields. These difficulties start from the first years of primary school and there 
is a large discrepancy between children’s potential and academic performance. In 
fact, these children are as strong as their peers in many areas, but their learning 
speed may be unexpectedly low. These features of children with specific learning 
difficulties can be observed in all educational levels, including university, starting 
from primary school years. These children experience academic problems in the 
fields of reading, writing and mathematics. Some of the children with specific 
learning difficulties have difficulties in only one academic area, while others may 
have problems in two or three areas.

Children with specific learning difficulties have the most common reading diffi-
culties. The majority of these children (60% -90%) are diagnosed with specific 
learning difficulties due to their reading difficulties. For this reason, we see that 
the concept of dyslexia (reading difficulties) is often used instead of specific 
learning difficulties. Deficiencies in language skills are stated as the main reason 
for reading difficulties experienced by children with specific learning difficulties. 
The reading difficulties of these children are related to reading aloud, reading 
comprehension, word recognition and reading habits.

Mathematics is another academic area where children with specific learning dif-
ficulties have problems. These children have difficulties with mathematical logic 
as well as mathematical calculations. In addition, children with specific learning 
difficulties have difficulty in mathematical thinking.  

ATTENTION: The low learning speed of children with specific learning difficul-
ties can be observed starting from the first years of primary school and at all 
educational levels, including the university.

ATTENTION: The academic area where children with specific learning 
difficulties often have difficulties is the reading area.
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Dyscalculia expresses the difficulties experienced in mathematical thinking and 
computing skills. Difficulties observed in numbers or basic concepts in these 
children emerge from the early period. In addition, children with specific lear-
ning difficulties often experience problems with reasoning skills in the following 
classes. These children may encounter significant obstacles in their academic 
lives due to the difficulties they face in mathematics.

Another academic area that children with specific learning difficulties have 
problems is writing. Writing ability includes the mechanical dimension of writing 
(pencil holding, writing beautiful, etc.) as well as the size of the written expressi-
on. Writing hand-eye coordination is a complex skill that occurs when language 
skills and conceptual skills come together. For this reason, the written expression 
skill in children is one of the most developed skills. The negative impact of the 
problems on written expression increases as the grade level progresses. Child-
ren who have difficulties in writing have problems starting to write, have serious 
difficulties with the mechanical dimension of writing, writing fluency is far behind 
their peers, they have difficulties in writing the words correctly and legibly and 
they write short when they are asked to write a text.  
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The self-regulation and self-assessment strategies used by children with good 
written expression skills (for example, purpose or plan creation, organizing ideas, 
drafting, reviewing and rewriting, etc.) are not used by children with difficulties 
in writing. Therefore, texts written by children with specific learning difficulties 
contain poorly developed ideas and are poorly organized.

Dear parents, you should not forget that children with specific learning diffi-
culties are a heterogeneous group. The characteristics exhibited by a child with 
specific learning difficulties may be quite different from those of another child 
with specific learning difficulties. It is important for you to be familiar with the 
general characteristics of children with specific learning disabilities. Thus, parents 
will be able to approach the screening, diagnosis, evaluation and interventi-
on processes of children with specific learning difficulties more consciously. In 
addition, knowing the general characteristics and learning styles of children with 
specific learning difficulties can help them achieve effective results in the process 
of supporting their academic success, social skills and self-perception [8].

ATTENTION: The characteristics exhibited by a child with a specific learning 
disability can be quite different from the characteristics exhibited by another 
child with a specific learning disability.
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DIAGNOSTIC 
PROCESSES

Specific learning disability is a medical diagnosis. Educational assessment and 
diagnosis of the child after medical diagnosis is very important for determining 
their needs. Therefore, education lives of these children should be planned ac-
cording to educational evaluation and diagnosis besides medical diagnosis.
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Specific learning disability is a medical diagnosis and is given by the health bo-
ards as a result of evaluations by specialists in the field of Child and Adolescent 
Mental Health and Diseases. Medical diagnosis process of children with specific 
learning difficulties in our country is carried out in hospitals by specialist doctors. 
In general, assessment studies on all individuals with specific needs are based on 
Child Functioning Disability and International Classification of Health (ICF-CY) as 
the classification system.

In the determination of the needs concerning more than one field, the Board 
consists of at least six permanent members, including at least four specialist 
physicians, the chairman of the Board and the competent physician for Specific 
Needs Report (ÇÖZGER) [9]:

1. Child health and diseases specialists or minor specialists,

2. Ophthalmologist,

3. Ear, nose and throat specialist,

4. Pediatric surgery specialist,

5. Child neurology specialist,

6. Child and adolescent mental health and diseases specialist,

7. Physical medicine and rehabilitation specialist,

8. Orthopedics and trauma specialist.

After getting the results of the evaluations, the experts in the board will deter-
mine whether the applicant has a specific need and what level, if any. Individuals 
who have specific needs in ÇÖZGER can start the educational evaluation and 
diagnosis process by applying to guidance research centers (RAM).  

Medical diagnosis

ATTENTION: Specific learning disability is a medical diagnosis and is given by 
the medical boards as a result of evaluations by specialist doctors in the field 
of Child and Adolescent Mental Health and Diseases.
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ÇÖZGER has a certain validity period and this period is specified in the report. If 
the report expires, an appointment should be made again, and the board should 
be examined and the report renewed. After the renewal of ÇÖZGER, Specific 
Education Evaluation Board Report is issued to individuals who are found to 
have specific education needs as a result of the educational evaluation and diag-
nosis to be carried out by RAMs.

Figure 4. Example of Specific Needs Report for Children (ÇÖZGER)

Medical diagnosis of children with specific learning disabilities is not sufficient 
to benefit from specific education services. After medical diagnosis, educational 
evaluation and diagnosis must be carried out. As a result of this evaluation, a 
specific education and evaluation board report is prepared for individuals who 
are found to have a specific education need.
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You can visit https://www.resmigazete.gov.tr/eskiler/2019/02/20190220-1.htm  
to review the regulation on ÇÖZGER, a report prepared for the medical diagnosis of specific needs.
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The specific education needs of children with specific learning difficulties can be 
determined after evaluations conducted by the Guidance and Research Centers 
(RAM). But for a child suspected of having specific learning difficulties, educati-
onal screening and assessments should be initiated at the child’s own school and 
by their own teachers. Before starting the process of determining whether child-
ren with academic difficulties at school need specific education, teachers and 
experts should perform some pretreatment. In these pretreatments, the primary 
goal is to separate the child who has failed because he / she is not working and 
the child at risk of having a specific learning disability. In addition, another goal 
is to introduce children who really need such an assessment in a long and costly 
process, such as the assessment of the need for specific education.

Educational Evaluation 
and Diagnosis
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When a child at school begins to experience academic failure, teachers should 
first attempt to increase the child’s success. If you, as parents, suspect that your 
child has specific learning difficulties, first contact your child’s classroom teac-
her. You can talk to the school counselor with the class teacher and share your 
concerns and make common decisions about what can be done. In some cases, 
teachers can share doubts about your child with you. In this case, you should 
definitely meet the teachers and get information about the difficulties your child 
has at school. Also, if you experience similar situations at home, share the situati-
on with the teachers. Teachers can benefit your child more effectively when they 
act with you, dear parents. In this context, teachers can meet with the student, 
provide additional help, simplify homework, interview the family and provide 
peer support. The teacher should take notes and make evaluations about the 
practices that he / she realized. If these efforts of the teacher are not effective, 
the situation of the child should be dealt with in more detail. More detailed edu-
cational evaluation and diagnosis should be performed by RAMs and it should be 
determined whether the child has specific educational needs. The report prepa-
red by the teacher about the applications and their results should be shared with 
RAM. You can consult your school counselor about the application process for 
RAMs and get support from him.

Educational evaluation and diagnosis related to specific learning difficulties take 
place in RAMs located in provincial centers and some districts. First of all, an 
individual evaluation appointment should be made from the RAMs to start the 
process. In order to make an individual evaluation appointment, you must meet 
the following conditions:

1. If the individual is in the age of compulsory education, he / she should be 
registered to the school and apply to the RAM to which the school he / 
she is attending,

2. Those who are not enrolled in any school, apply to the RAM in the region 
where the institution they can attend is close to their residence address 
or where the care and accommodation facility is located,

ATTENTION: For a child suspected of having specific learning difficulties, 
educational screening and assessments should be initiated at the child’s own 
school and by their own teachers.

ATTENTION: You should be in contact with your child’s classroom teacher 
and school counselor during the assessment processes regarding specific 
learning difficulties.
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3. The individual has a Specific Needs Report for Children (ÇÖZGER) and 
stated that he / she has a specific need in his report,

4. Delivery of the Educational Evaluation Request Form to RAM for students 
enrolled in the school,

5. Submitting the End of Period Individual Performance Evaluation Form to 
the RAM at the appointment date and time of the individuals who are still 
attending a specific education and rehabilitation center,

6. An identity card,

7. Four photographs of the individual,

8. The presence of the individual to be evaluated together with the parent 
or legal guardian in RAM for the purpose of educational evaluation and 
diagnostics,

9. If the mother and father are divorced, there is a guardianship document 
for the person who takes care of the child, if any.

ATTENTION: Make sure that you meet the application requirements before 
your appointment with the Guidance and Research Center for your child’s 
educational assessment and diagnosis.
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Specific Education and Evaluation Board Report is given to individuals diagno-
sed as a result of the evaluation made in RAM. This report contains information 
such as the educational assessment and diagnosis of the child and the specific 
education service offered. In addition, as a result of the evaluation, the Specific 
Education and Evaluation Board Training Plan is prepared and this plan contains 
information such as the educational performance and needs of the child and the 
aims aimed at working in the specific learning disability support training prog-
ram. Identification and educational evaluation processes of children with specific 
learning difficulties are carried out by experts, but parental involvement is very 
important in this process.

Parents are the people who know their children best. Teachers and experts 
can get the most accurate information from the parents about the child’s birth, 
development, illnesses, starting school process, diagnosis process, problems of 
the child and family, interests of the child, situations that he likes and dislikes, 
strengths and weaknesses. In addition, when parents are actively involved in and 
support the education process, positive developments occur in their children’s 
performances. In addition, it is essential to ensure that families participate acti-
vely in all aspects of the specific education process within the scope of the basic 
principles of specific education in the Decree Law No. 573 on Specific Education. 
Therefore, it is very important for you, valued parents, to take part as an active 
team member in both the assessment processes and the educational processes 
of children with specific learning disabilities [10].

WEB: You can visit  
https://www.resmigazete.gov.tr/arsiv/23011_1.pdf to examine the Decree Law No. 573 on Specific 

Education, which is our law on specific education.
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EDUCATION 
PROCESSES

In our country, all children with specific learning difficulties continue their 
education in general education schools within the scope of inclusion / integ-
ration practices. Children with specific learning difficulties have problems in 
reading, writing, math skills as well as listening, speaking and thinking skills at 
school. These children can achieve success in school with effective teaching 
and correct intervention.
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Children with specific learning difficulties are facing most of the problems in the 
field of reading. For students with reading difficulties, effective reading teaching 
and development programs should be planned for acquiring and developing re-
ading skills. In the planning of these programs, the learning processes of children 
with specific learning difficulties should be taken into consideration. Research 
on how children with specific learning difficulties learn reveals that brain-based 
learning-based approaches are more effective. Within the scope of brain-ba-
sed learning, 10 strategies have been determined in order to create a suitable 
classroom environment for the brain, and these strategies can be used in the 
acquisition of other academic and non-academic skills as well as reading skills of 
children with specific learning disabilities:

1. Provide a safe and comfortable environment: The brain can selectively 
focus on sound, light and other stimuli and not feel safe. Children with re-
ading difficulties should be free from danger in learning environments or 
emotional threats in the classroom. Unsafe classes and emotional threats 
can prevent learning.
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2. Provide comfortable items / furniture: Some household items for 
children with learning difficulties can be brought into the classroom and 
reading spaces can be created. Table / reading lamps can also be used in 
this environment.

3. Have water and fruit: Drinking water and consuming some fruit supports 
the brain’s learning. Especially water and dried fruit should be provided 
to children in classroom environment.

4. Expect more frequent reactions from children: Children with learning 
difficulties can be more motivated the more they practice and produce 
some kind of product.

5. Integrate bodily movements into teaching: The brain retains move-
ment-based information more in memory. Teachers should add move-
ment-based activities to their teaching activities whenever appropriate.

6. Emphasize visual innovations: Teachers should make color additions, 
size and shape changes in activities and exercises to be used in the rea-
ding process. The child should be informed about why this change was 
made.

7. In order to increase innovations in learning, songs, music and rhymes 
should be used: Activities such as music and songs help make the lear-
ned information more permanent in memory.

8. Increase waiting periods: Regardless of the level of intelligence, each 
brain processes information at a different speed. In normal classes, 2-3 
seconds are waited for answers when asked questions to children. For 
children with learning difficulties, this period can be extended up to 7-10 
seconds.

9. Increase the choices of children: Offering choices to children in activities 
and exercises related to reading can increase students’ motivation and 
participation.

10. Peers to support other children’s learning: Children can work together in 
pairs. In addition, peer supported applications can be realized as a whole 
class.
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Children with specific learning difficulties learn best when there is a structured 
lesson. In structured lessons, teachers tell children what to learn in the next 
lesson; it enables students to use the knowledge and skills acquired in previous 
lessons in other lessons. In addition, one of the most effective methods in the 
education of children with specific learning difficulties is the ‘direct teaching 
method’. In this method, topics are presented in small steps and control is 
carried out frequently. The content to be taught within this method should be 
structured very well. The method basically has three stages: 1) modeling, 2) 
guided practice, and 3) independent practice. This method can be used frequ-
ently in learning new information and subjects are presented mainly through 
the method of expression.

Another effective teaching method for children with specific learning difficulties 
is ‘cognitive strategy teaching’. Within the scope of this method, systematic ways 
of learning are taught to children. During the teaching process, supporters are 
presented through ways such as thinking aloud, using hints cards, checklists and 
using schematic editors. Also, reminders are presented using acronyms.

Reading instruction for children with specific learning difficulties should be clear 
and systematic. ‘Open’ is the teaching of important skills and knowledge types 
directly by the teacher.  
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It is not expected that children will make inferences about key skills and know-
ledge by only being exposed to learning opportunities randomly or consciously. 
‘Systematic’ means that the teaching should be in a planned and logical order. 
Children are not expected to read long and complex words without first reading 
simpler words.

In a good reading intervention, the following should be included:

1. Repeat the daily learning,

2. Express / explain the instructional goals to the child,

3. Introduce the new material to be studied by the teacher,

4. Be a model,

5. Provide guided practices,

6. Provide independent practices,

7. Do performance evaluations (assessing that the child gains competence 
in the material),

8. Use systematic and well-structured techniques that address multiple 
senses,

9. Ensure follow-up / monitoring of an adult,

10. Perform practices to display strategies as models.

In addition, teaching reading should try to motivate and engage students with 
normal success as well as students with difficulty. For example, children should be 
provided with access to books from various subjects and reading levels, and they 
should be given the opportunity to select and share books on topics of interest.

There should be activities to improve math skills. Especially parents should have 
a positive attitude towards mathematics (you should not say, I hate mathemati-
cs, either etc.). All children have two important resources: dreaming and curio-
sity to learn. Parents should create activities that reveal these characteristics of 
children and ensure that learning is supported in a variety of ways. For example, 
you can say “let’s find out how many rose trees are in the park with you today? 
How many people are in this restaurant?”  
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Make the kids realize the place of math in daily life. Create games and activities 
that they can think mathematical and practice with numbers while at home, 
shopping, restaurant, market and public transport. Also having difficulty is a nor-
mal part of mathematics. Help your child overcome these difficulties by helping 
your child solve math problems. Especially repeat basic arithmetic skills until you 
can perform all four processing skills automatically. In addition, it can be difficult 
to understand textbooks for children. Perform how to read textbooks together 
with your child, teach to highlight important places, let them learn from the 
examples provided and complete homework parts together [11].

Children need more intensive teaching and more opportunities to practice. It is 
important to be able to provide intensive help as early as possible because it 
becomes more difficult to correct learning problems over time.
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POSSIBLE 
PROBLEMS AND 

COPING METHODS

One of the most important possible problems with children with specific learning 
disabilities is academic failure. Both you, parents and teachers should be care-
ful about this. As soon as the child starts having problems in academic sense, 
support should be provided to the child, and an approach such as early learning 
should not be demonstrated.  
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Children with specific learning difficulties are generally diagnosed in the primary 
school period and diagnosis is avoided in the preschool period. However, these 
children may exhibit certain features or early symptoms in preschool period. 
Therefore, the developmental differences of these children in preschool period 
should be recognized early and the development of the child should be sup-
ported with early intervention and support. An approach that will not heal as it 
grows younger yet should not be taken.

One of the possible problems that may arise during the support of the academic 
skills of children with specific learning difficulties is learned helplessness. Learned 
helplessness loses its belief that it can accomplish anything due to frequent failu-
res. Children with specific learning difficulties should see the relationship betwe-
en effort and success in concrete. The child must taste success. To show you that 
you can throw a ball in the game and verbally indicate that you succeeded (well 
done, you throw the ball very well, etc.) will make it taste the most simple.  
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In addition, it will be useful to show how far she / he has progressed in the 
academic activities by comparing his previous performance with the next per-
formance. For example you can say “when you read this text for the first time, 
you read 20 words per minute correctly, you increased to 25 words in your se-
cond reading, this was 30 words in the last reading. Well done, you are doing 
very well, let’s graph your reading performance” and display the success with 
these applications will increase motivation and be effective in overcoming 
learned helplessness.

Language and speech disorders are also frequently seen in children with spe-
cific learning difficulties. These disorders can negatively affect both academic 
and social skills of children. It is important to get expert support early in this 
regard. It is very important to get support from speech and language therapists. 
In addition, parents should encourage their children to speak, not criticize and 
be careful to be the right model of speech. Especially at a young age, intense 
exposure to the screen (television, phone, tablet etc.) affects children’s language 
development negatively.  
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Parents should keep the children away from the screen in the first three years of 
age, and they should expose them to the screen in later years, paying attention 
to the time limit and under control. One of the most important factors for child-
ren’s language development is the social context, that is, the social environment 
where the child will be exposed to language and use the language, and the other 
is to spend quality time with parents.

Attention problems are frequently seen in children with specific learning diffi-
culties. Children with attention problems should be taken to a comprehensive 
medical evaluation and if necessary use medication. In addition, specialist sup-
port can be obtained in order to increase the attention span of children with 
specific learning disabilities and to carry out attention-enhancing activities. In 
addition, distractions can be reduced and ideal environments for the education 
of the child can be created through arrangements to be made at home and in 
the school environment.

It is a significant mistake to focus just on the strengths of children with specific 
learning difficulties. It is naturally necessary for children to get support in areas 
where they have difficulties. But children are not just about areas where they 
have difficulties. Remember that your child, who has specific learning disabili-
ties, has different abilities just like any other child. If you, dear parents, support 
these abilities and areas of interest of your children, your children will develop 
a healthier development and can be better prepared for life. It is important 
that children with specific learning disabilities are supported in areas where 
they are good as well as supporting areas where they have difficulties. It is up 
to you to discover the ore in your child.
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LEGAL RIGHTS

There are many national and international legal rights oriented for the individuals 
with specific educational needs specified in UN Convention on Disability Rights, 
the Constitution of the Republic of Turkey and especially the Law on Disabilities. 
Legislative arrangements prepared by various institutions and organizations for 
individuals with specific educational needs are based on these legal rights.
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In order to benefit from these rights in our country, the individual needs to report 
his / her disability indicating minimum 40 % disability issued by a hospital authori-
zed by the Ministry of Health to provide a health committee report for the disabled 
or in accordance with the Regulation on Assessing the Specific Needs for Children 
(ÇÖZGER) published on 20 February 2019, the expression “specific requirements 
(ÖGV)” should be included in the report without indicating the disability rate.

The right to education of individuals with specific needs cannot be prevented 
for any reason. The compulsory education for individuals who are found to have 
specific education needs starts from 36 months. The education period can be 
extended during the preschool period considering the development and chara-
cteristics of the children. While it is essential that individuals with specific needs 
continue their education at all levels through inclusion / integration education 
during their compulsory education period, they can also benefit from specific 
education schools or specific education classes opened for these individuals. In 
addition to these;

 - Early childhood education service for children with specific education 
needs between 0 - 36 months,

 - Home-based education service for students who require specific educa-
tion during the compulsory school age and who certify that they will not 
be able to benefit from formal education institutions for at least twelve 
weeks due to health problems, or that they will pose a risk to their health 
if they benefit from it,

Who can benefit from 
the legal rights?

Education rights
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 - Education service in the classes opened within the hospitals for the stu-
dents who have specific education needs in compulsory education age 
and staying at hospital due to health problems,

 - Non-formal education services are also provided by public education 
centers in order to equip individuals with specific educational needs with 
knowledge and skills in vocational, technical, social or cultural fields, 
bring them to business life and help them to become productive indivi-
duals, 

Free school shuttle

Transportation to educational institutions for individuals with specific educati-
onal needs who study at official private education schools, specific education 
classes and non-formal education institutions is provided free of charge

Course exemptions

Among the individuals who need specific education, the ones with hearing impa-
irment, mental disability or autism can be exempt from foreign language lessons 
of all types and levels, and the students having insufficiency in motor skills can 
be exempt from the practical parts of lessons that require motor skills.

Supportive education room

For the students who continue their education through full-time inclusion / 
integration in schools that provide preschool, primary and secondary educati-
on, supportive education room is opened by the provincial or district national 
education directorates. These students can receive education in the supportive 
education rooms up to 40 % of the total weekly course hours upon the deci-
sion of the Individualized Education Plan (BEP) Development Unit established 
within the schools.

Complementary education

Complementary education activities can be organized for students with specific 
education needs studying at official private education schools as 2 lessons per 
week outside of formal education hours. 

Examination measure services

In the central system examinations to be attended by the individuals with spe-
cific educational needs, examination measures suitable for their impairment can 
be taken by the counseling and research centers. 
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Application for the university exam

In order to make arrangements such as additional time, reader and marker 
support in accordance with the disability of the students, they are required to 
submit their disability health board reports to ÖSYM (Student Selection and 
Placement Center) registration offices during the application phase.

In addition to the education rights of individuals with specific education needs, 
they also have rights in areas such as public, health, tax exemption and redu-
ction, employment, working life, social security, social assistance, children / 
relatives of disabled. You can use the web addresses and hotlines below to get 
detailed information about these rights.

 - https://khgmcalisanhaklaridb.saglik.gov.tr/TR,54457/engelli-haklari-reh-
beri.html

 - https://www.ailevecalisma.gov.tr/tr-tr/sss/engelli-ve-yasli-hizmetleri-ge-
nel-mudurlugu/

 - https://ailevecalisma.gov.tr/media/19199/engelli-bilgilendirme.pdf

 - Social Services Hotline ALO 183

 - Social Aids Hotline 144

 - Ministry of National Education MEBİM Hotline 444 0632  
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Special learning disability, which is in the category of frequently encountered 
disabilities in the field of special education, is a special need area that is 
diagnosed as a result of medical evaluation and special education services are 
determined as a result of educational evaluation. Special learning disability is 
expressed as an invisible area of special needs. Special learning disability is 
generally explained as having serious problems in academic fields despite 
having normal or supernormal intelligence levels. Special learning di�culties 
negatively a�ect children's academic skills.

Special learning di�culties generally show themselves in three academic areas: 
reading, writing and mathematics. Dyslexia is explained as severe reading 
di�culties, and children with dyslexia have di�culty acquiring and/or developing 
reading skills. The second special learning disability group is dysgraphia. 
Dysgraphia is referred to as severe writing di�culty, and children with dysgraphia 
have di�culty acquiring writing skills and/or developing written expression skills. 
The third special learning disability group is dyscalculia. Dyscalculia is described 
as severe math di�culties, and children with dyscalculia have di�culty acquiring 
basic math skills and/or performing math operations.

Children with special learning di�culties show very di�erent characteristics 
from each other. One of the reasons why they show so many di�erent 
characteristics is that they have di�erent di�culties in various fields. Families 
and professionals should be aware of these characteristics that children show 
and try to access appropriate supports (language and speech therapists, 
occupational therapists, physiotherapists, psychologists, etc.) to support 
children's development within the scope of early intervention. 

Children with special learning di�culties have problems in reading, writing and 
mathematics skills as well as listening, speaking and thinking skills at school. 
These children may achieve success in school with e�ective teaching and 
correct intervention. It is important that children with special learning di�culties 
are supported in areas where they are good as well as supporting areas where 
they have di�culties. It is up to you to discover the best in your child.


